Lesson plan
	Overall enquiry question


	How can government records help us investigate the diversity of the population? 

	Learning objectives


	Lesson 1: How diverse was England’s population in the period 1330-1550?
· To create working definition of term ‘diversity’ in different contexts
· To explore the database and record findings about the origin, occupation, gender of migrants in the City of London

· To explain what the evidence tells us about how multicultural England was
Lesson 2: What can we learn about the female migrants living in England in the period 1330-1550?
· To discuss the reasons behind the number of female migrants

· To explore the lives of female migrants firstly in England, then in a local area or region
· To compare and contrast the lives of the female migrants you have discovered. 
Lesson 3: How do we know so much about the England's immigrant population from the period 1330-1550?
· To examine an example of an original document
· To discover the purpose of two types of document used to create the database 

· To make inferences about what they tell us about the lives of immigrants to England at this time



	Year group
	KS3  - Years 8/9

	Lessons


	3 Lessons – see above 
Lessons 1 and 2 require students to individually access the internet.

	Resources
	File name
.ppt for each lesson
Worksheets for each lesson
	Description of resource

.ppt with notes to guide teacher delivery
.doc for student use

	Author


	Kathryn Collins


Lesson one

	Lesson enquiry question
	How diverse was England’s population in the period 1330-1550?

	Learning objectives
	To create working definition of term ‘diversity’ in different contexts

To explore the database and record findings about the origin, occupation, gender of migrants in the City of London

To explain what the evidence tells us about how multicultural England was



	Resources
	.ppt, worksheet, computers for students with access to internet - https://www.englandsimmigrants.com


	Time
	Activity
	Differentiation
	Technology
	Resources

	10
	Class discussion: How diverse is our locality / district / village / town / country? 

What exactly do we mean by diverse – national, ethnic, religious, cultural etc 

Introduce question: Was medieval England diverse? 
	Paired/Groups
	
	.ppt

	30 
	Database investigation. Following instructions on worksheet and recording findings about the data.
Instructions are for a search on all of England but could easily be amended to look at different localities. 
	Extension: students could write a list of questions they would like to ask the historians who made the database, e.g. why is some information missing, why do names appear more than once.
	Computers/internet access to https://www.englandsimmigrants.com

	Worksheet

	5
	Mini plenary – discussion about what they have found out. This should help them explore their ideas before writing their paragraphs.
	
	
	.ppt

	15
	Writing paragraph to explain what they have found out about multiculturalism (space on the worksheet – or could be used as planning space and written in exercise books or typed up).

Possible Home learning task to find out the meaning of the occupations or nationalities that they haven’t heard of (as recorded on the worksheet)
	Sentence starters

Extension: writing a tweet / email to the historians who made the database with a question or your feedback on their work!
	
	Worksheet


Lesson two

	Lesson enquiry question
	What can we learn about the female migrants living in England in the period 1330-1550?

	Learning objectives
	· To discuss the reasons behind the number of female migrants

· To explore the lives of female migrants firstly in England, then London, then locally to our school

· To compare and contrast the lives of the female migrants you have discovered



	Resources
	.ppt, worksheet, computers for students with access to internet - https://www.englandsimmigrants.com


	Time
	Activity
	Differentiation
	Technology
	Resources

	5
	Class discussion on what they know already about the data on female migrants – few in number. Making suggestions about why, and what their lives would be like.
	
	
	.ppt

	20
	Database investigation – looking at data on female migrants in England and London. Diagrams less focused than previous lesson to allow students to select evidence they feel is important.
	Students could use similar questions to last lesson to help them select evidence to record.
	Computers/internet access to https://www.englandsimmigrants.com

	Worksheet

	5
	Mini plenary – were the migrants wealthy? Returning to the question raised in the starter – what evidence do they have now?
	
	
	.ppt

	20
	Database investigation – local female migrants. Collecting evidence on two examples of local women with different lives that make comparison.
	Students could extend their investigation to areas they live or are interested in.
	Computers/internet access to https://www.englandsimmigrants.com

	Worksheet

	10
	Class discussion comparing and contrasting the lives of the female migrants.
	
	
	.ppt


Lesson three

	Lesson enquiry question
	How do we know so much about the England's immigrant population from the period 1330-1550?

	Learning objectives
	· To examine an example of an original document 

· To discover the purpose of two types of document used to create the database

· To make inferences about what they tell us about the lives of immigrants to England at this time



	Resources
	.ppt, inference square, background information


	Time
	Activity
	Differentiation
	Technology
	Resources

	10
	Students complete their own inference square worksheet exploring a photo of an original document. Gives opportunity for students to see and experience quality of original documents. Feedback from the class to share ideas.
	
	
	.ppt, inference square worksheet

	20
	Paired task to explore information about tax assessments or letters of denziation. Students have to use their information sheet to answer the key question on the PPT.
	The letters of Denization worksheet contains less complex text.
	
	.ppt, documents worksheet
Supporting essay for detail on taxation

	10
	Pairs then ‘teach’ each other about the documents – timed 5 mins each.
	
	
	

	15
	Students make inferences about what they have learnt about the lives of immigrants from these documents, including the relationship between the immigrants and the government. Could begin with a class discussion or as individual task.
	Use ideas bank slide to support students who need it.
	
	.ppt
Supporting essay for detail on taxation

	5
	Reflection on the strengths and weaknesses of the database and of historical research as a whole. Students should see the value of what evidence we have even if not ‘complete’.
	
	
	.ppt


Rationale: Discovering diversity in medieval England: how can government records help us investigate the diversity of the population? By Kathryn Collins

In the England’s Immigrants database we have an immensely powerful resource which can be used to take historians into many aspects of medieval England, its government, and its population. The aim of this sequence of lessons is to enable students to explore the database first hand and therefore discover for themselves the thrill of historical research. They will uncover facts about the lives of the medieval immigrant population that will help them to build pictures of England that reflect the presence of people from across Europe and enable them to see that England has long been a diverse country. The lessons also focus on another dimension – the female story. This is one that is often absent from the curriculum. The database reminds us of the presence and importance of women in the medieval period. A final aim is to help students to experience the ways that historians work, how they know what they know, and therefore how we know about the past. 

Lesson 1: How multicultural was England in the period 1330-1550?

The first lesson’s focus is on diversity and finding evidence of this in the database. The discussion at the start of the lesson should bring out concepts of the presence of a wide range of nationalities in modern England and how this can vary across the country. This introduces the important point that communities of migrants are more numerous in places where employment is readily available. The database investigation allows students to explore the database first hand and with the worksheet as a focus they can discover the details about the migrant’s nationality, gender, occupation, and the tax they paid. 

The activity can take one of two routes – looking at England as a whole or at a number of areas. There are alternative worksheets for each option. The alternative activity suggests a focus on some areas but could be adapted to another city or location. Clearly much depends on the locality of the students’ school. If they are in a town or city with a long history then they should be able to use the dataset and get some results. However, it may be necessary to broaden the search if only small numbers of results are found. Clearly students in areas which did not exist in the medieval period, or areas for which the records are particularly sparse, will have to look at the closest available areas. It is also quite feasible to ask pairs or groups of students to look at different areas and compare their findings.  

Whatever the approach taken, students will come face to face with the names and details of actual people who lived in their chosen locality during this time and this should be seen as unique window into the past that allows students to ‘get to know’ individuals that they share something in common, whether that is that they are migrants themselves or that they simply live in the same city. Students will also discover new terms relating to nationalities and occupations that they may not have come across before. This could be an opportunity for a home learning activity where students find out the meaning of these terms. The final activity gives students the opportunity to explain what they have found out and students could be supported in this by focusing on one aspect, for example occupation or using the sentence starters provided.

Lesson 2: What can we learn about the female migrants living in England in the period 1330-1550?

This lesson focuses in on the female population of England and then further into one local area. Again this could be adapted using the varying parameters set out above in Lesson 1. The map tools in the database are really useful for finding out where the actual references to immigrants are located. The lesson again gives students an opportunity to explore the database but this time with a more specific focus. The more open style of the worksheet allows students to feel more confident with the dataset and begin to select information they feel is important. The concepts of wealth revealed in the female stories hopes to lead students not to surmise that all female migrants were servants but that some individuals had very different lives compared to the majority. The local focus aims to bring the students even closer to the lives of real people by connecting them to familiar places that again should bring these stories to life.

Lesson 3: How do we know so much about the England's immigrant population from the period 1330-1550?

If only the students could handle the actual documents and experience the wonder of the physical connection with the past! This lesson aims to get closer to the real documents and challenge perceptions of history being ‘what’s in the textbook’. The inference square aims to allow this exploration and challenges the idea that people were sitting around eating dung in the medieval people and reveals that some actually had really neat handwriting! Concepts such as education and levels of administration and organisation should be highlighted. You could also talk about how these documents still survive, explaining what velum is and the role of archives. The paired task aims to take this exploration further by using explanations of the documents, images, and translations to help students understand their purpose. This should lead to some interesting observations about how the government singled out migrants for extra taxation and also how some migrants tried to appease the authorities by proving their loyalty to England (or avoid paying the extra tax!). The final activity aims to give students an opportunity to reflect on their experience of exploring modern historical research, hopefully see the value in what has been achieved both by the historians who created the database and themselves.

Essay: England’s immigrants 1330-1550, supporting information for teachers wishing to use the resource www.englandsimmigrants.com
Most secondary school history teachers  ‘cover’ about 1000 years of history in about an hour or so a week over 2 or 3 years in Key Stage 3 (KS3). Most start chronologically from 1066, with the more adventurous perhaps attempting themes. It is assumed students will have an understanding of history pre 1066 from History taught at primary school. However, some students arrive ‘chronologically lost’ and would benefit from an introduction to a topic such as a migration themed unit that could help them form a more solid understanding of chronology.
 With two of the new GSCE syllabuses (OCR and AQA) including units on migration, studying it at KS3 can help to build up a useful ‘residue’ of knowledge that can be drawn upon later.
 Of course, within the KS3 curriculum there is the opportunity to study migration in the section 'the study of an aspect or theme in British history that consolidates and extends pupil’s chronological knowledge from before 1066.' For example, 'A study of an aspect of social history, such as the impact through time of the migration of people to, from and within the British Isles.'

Using the England's Immigrants Database (EIDB) we can build on the theme of migration and build on the impacts of large scale migrations to Britain by the Romans, Anglo-Saxons, Vikings and Normans. These ‘transformational episodes’ left significant imprints, for example Roman roads, Anglo-Saxon and Viking place names, Norman castles and even rabbits! The extent to which these migrations changed British culture and population is still debated. Are we a nation of ‘magpies … quick to absorb and profit from foreign influences’?
 Or are we ‘an island that’s always been a mongrel nation, always settled by immigrants’?
 The genetic impact of these larger-scale migrations is also an evolving picture. In his book The Tribes of Britain, David Miles uses the example of the DNA extracted from the tooth of a young Palaeolithic hunter buried in Gough’s Cave, Somerset, which matched the commonest sequence found in modern European populations. He writes that ‘rather than tidal waves of invasion scouring the genetic beach of Britain, results like Gough’s cave suggest a basic continuity of population from the upper Palaeolithic’.
 Miles goes on to explain the impact of the larger scale migrations:


None of the known invaders of Britain – whether Romans, Anglo-Saxons, Viking 
or 
Normans – arrived in prodigiously large numbers or with dramatically different 
technologies from the Britons. The Romans imposed the most obvious changes, 
thanks to organisational superiority. With them came foreign soldiers, traders and 
slaves from across the empire – from Africa, Syria, Spain and Greece. But Britannia’s 
population remained substantially British.

If we only highlight these large scale events we miss an opportunity to acknowledge that there has in fact been a constant movement of people on a smaller scale. What footprints do these individuals, families and communities leave?

This is where the 'England's Immigrants Database' (EIDB) comes in, as it is one means by which we can try to answer some of these questions and raise others. Prof. Mark Ormrod, who led the research project, states the four key themes of the research to be: 1. People, 2. Rules, 3. Work and 4. Culture. ‘People’ investigates the names, identities and places of origin of the men and women who made their lives in later medieval England. ‘Rules’ considers the development of new ideas about national identity and the origins of naturalisation. ‘Work’ provides a major re-assessment of the role of foreigners in England’s medieval economy. And ‘Culture’ considers the degree of integration or exclusion to which foreigners were subject in the pre-modern period.

The home page of the website containing EIDB explains that the resource is:


a fully-searchable database containing over 64,000 names of people known to have 
migrated to England during the period of the Hundred Years' War and the Black 
Death, the Wars of the Roses and the Reformation. The information within this 
database has been drawn from a variety of published and un-published records – 
taxation assessments, letters of denization and protection, and a variety of other 
licences and grants – and offers a valuable resource for anyone interested in the 
origins, destinations, occupations and identities of the people who chose to make 
England their home during this turbulent period.
 

The website as a resource introduces us to the time in which these migrants were arriving in England and leads to some possible hypotheses about why people came. The effects of the Black Death in England are well known, causing the population to fall by anything up to a half.
 This caused a huge gap in the workforce, some of which could be filled by migrants. International trade bloomed during the medieval period and England enjoyed profits from the wool and cloth trade.
  Some monarchs such as Edward III invited skilled weavers from Flanders to meet the demand from the expanding cloth industry.

However, the image of England opening its arms in welcome to migrants does not fully reflect the attitudes held throughout the period. The reason we have the information contained in the database is that in 1440, the English Parliament introduced a tax on ‘aliens’ (non-native-born people residing in England).
 This was in response to a series of petitions raising concerns about the perception that the nation's was wealth disappearing overseas, and that alien residents in England possessed greater wealth than native born people and were not being taxed proportionately.
 This economic motivation must also be seen in the context of events of the time. Following a string of setbacks in the Hundred Years War with France there had been a growth in tensions between the native population and the ‘foreigners’ living in England which came from distrust and fear of this ‘potentially dangerous group within English society’.
 The process by which the foreigners were identified fell to local juries of English-born men who were asked to provide lists of all known aliens living in their communities.
 The completeness of the records varies across the country and the methods of recording some of the personal details reveals some lack of commitment to the process. However, most of the local jurors took their responsibilities seriously and were 'quite assiduous'.

The connection between an individual migrant's name and their nationality is interesting as, although the jurors were not required to give a place of origin for each person, sometimes the recording of the names such as 'John [the] Frenchman' or 'John [the] Scot' make the identity somewhat obvious.
 The largest number of those identified by place of origin in 1440 come from Scotland and Ireland and the areas directly linked to England by sea routes across the Channel and the North Sea. There were also significant numbers from Italy, Iberia (Spain and Portugal)  and a small number from the eastern Mediterranean.
 We know from other evidence such as the physical remains of individuals such as ‘Ipswich man’ and ‘Ivory Bangle lady’, and paintings and records of payments to John Blanke, the Tudor Trumpeter, that there were people from North Africa and the Middle East in England in the later Middle Ages.
 ‘The fact that the 1440s records do not mention race or ethnic origin, apparently being ‘colour blind’, does not mean that that they do not include some member of racial and religious minorities.

The theme of work reveals interesting details about the occupations of England’s migrants. A huge number are recorded as servants and unskilled labourers that could be part of a large casual or seasonal workforce.
 The term 'servants' is


a very broad term which hides a wider variety of people and roles. Many were 
servants to English masters, while others were servants to alien masters, and this 
term did not necessarily mean a domestic servant, but could just as easily mean 
someone assisting a craftsman with their work.

However, there are also numerous skilled, educated and wealthy people to be found in EIDB. Some of the case studies provided on the website offer detailed insights into the lives of some of these more prestigious individuals.
 There is option to study certain groups of craftspeople, in terms of place of residence or place of origin through searching the database. Such studies could lead to interesting research focusing on particular groups of people in a prosopographical (groups of biographies) approach.

Such a prosopographical approach taken with the female population can also yield interesting results. In a case study of Berkshire the majority of recorded female migrants were wives of alien men, although some are not recorded by name, just ‘and his wife’. However, because of the decline in the recording of wives over the course of the alien subsidy, the 1440 subsidy provides the best impression we have of the gender of the immigrants in medieval England.
 The remainder of the women are assumed to be single women (including some widows), as alien women married to English men would not have been assessed to pay the alien subsidy. This latter group is not represented in the database and shows how people can slip under the radar.
 However, the women who do appear represent an important footprint of the female presence that often goes otherwise unrecorded in the records of the medieval period.

The database also aims to lead to further research about 'the development of new ideas about national identity and the origins of naturalisation (Rules) and the degree of integration or exclusion to which foreigners were subject in the pre-modern period (Culture).'

It seems possible that the purchasing of letters of denization, which account for a large amount of the data in the database, could be seen as a step towards naturalisation. Along with the fee and a swearing an oath of allegiance to the crown, the holders of these letters were expected to be treated and considered as any English subject born within the realm. Those holding letters of denization were also exempt from paying any alien subsidies (the special foreigner tax that makes up the majority of the dataset). The fact that some of the requests for letters of denization state the length of time the person had lived in England raises the question of whether people felt settled, and even integrated enough to denounce their own place of origin and pledge their allegiance to England. However, there are known periods when letters of denization were made a requirement if resident aliens wanted to remain in the country.
 Dr Jessica Lutkin, another historian involved in the creation of database explains, that 


the vast majority of resident aliens never took out letters of denization, as they 
could not afford to and had no real need to do so … Even in the most tense of 
times, many immigrants must simply have kept quiet and waited for things to get 
better, probably in the full knowledge and support of their English friends and 
neighbours.

This reinforces the idea that, apart from the high-flown rhetoric in political and literary sources, there was on the whole a sense of inclusion, and the useful contribution of individuals or groups of migrants was recognised most by those among whom they lived.

As with all history, the desire to fill the gaps to create a full picture must be tempered with the understanding that no matter how plausible the hypotheses are, can we be sure we are not making too great a leap in our assumptions? The resource guide for the 1440 alien subsidies acknowledges this by saying that ‘all sources are biased, and in turn resources highlighting a source are likewise biased.’
 However much of a snapshot of certain information the database is, it does provide the most comprehensive and complete dataset on England's migrant population we can hope for.
 The main limitations lie in the way the tax was assessed and recorded. The jurors who collected the information where only as reliable as people can be, and some were more thorough than others. There are as many gaps as there are variations; for example, in some instances the jurors recorded their own interpretation of what a person’s nationality was rather than what we might expect with our modern concepts of nationality. Names may have been anglicised - a practice many people will be familiar with. David Miles recounts a more modern example of his relatives changing their name from Fischman to Fisher, perhaps to protect themselves from persecution that a Jewish surname might invite at the time.
 Within the medieval records names may have been changed simply because they were being recorded by ‘an Englishman who could neither pronounce nor spell a foreign name.'
 Questions such as: how do we know all this and how reliable a census is it? are useful ones to pose.

There are many analogies made to describe the arrival of migrant populations to Britain, from invaders, settlers, waves, floods, melting pots and salads.
 The concentrations of migrants in different parts of the country and at different times must have affected how they were viewed. In the 1950s Sylia Thrupp concluded that resident aliens formed 2-4% of the population of London in 1440. In 1998 J.L. Bolton suggested that the figure was actually at least 6%.
 If we look at the survey of 1440, 20,000 immigrants are identified in England which had a total population of 2 million at this time – about 1%.
 A comparable level of 1% of the total population was recorded as late as the 1901 census. It is therefore not too bold a claim to suggest that England in the middle ages was as much of a multicultural society as it was in the beginning of the twentieth century.
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